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This doctoral research project aimed to investigate the mechanisms by which the small minority
of men enter the Irish ECEC workforce and once there, the path their trajectories take. This re-
search drew on the foundational work of Cameron, Moss and Owen (1999) and subsequent stud-
ies internationally which have shown men's entry into the ECEC sector as multi-faceted and their
experiences complex as they navigate the gendered workplace (Brody, Emilsen, Rohrmann and
Warin, 2021; Brody & Hadar, 2017; Peeters, Rohrmann & Emilsen, 2015; Warin, Ljunggren & An-
drd, 2021; Warin, Wilkinson, Davies, Greaves & Hibbin). Connell's (2005, 2009) theoretical per-
spective of gender as constructed and embedded in the structures of society and policed through
relationships framed this study. An embedded mixed-methods design was employed in which
semi-structured interviews with men and women ECEC workers, focus group with careers guid-
ance teachers and a survey of parents accessing ECEC provision were conducted. Ethical approval
was granted by UCL Institute of Education and ITB (now TU Dublin). Ethical considerations included
informed consent, right to withdraw, privacy, anonymity and data protection. Issues of safeguard-
ing and disclosures were considered and a supervisory mechanism embedded. This presentation
discusses issues of power, gendered expectations and policing of gender roles reported by the
men in this study. The issues of the continued association of ECEC with notions of maternal care
and gendered expectations both on a societal level and in the workplace are discussed and sug-
gestions for a less gendered workforce and conception of care are presented.
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RESEARCH QUESTIONS

* What are the factors that
influence them?

* What are the hindrances
and barriers?

Trajectories: What path do
their careers take?

* Where do they go when
they enter?

* Do their trajectories differ
from women’s?




Embedded mixed Complementarity
methods design of perspectives

(Creswell and (Teddlie &
Plano Clark, 2011). Tashakkori, 2009).
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ECEC as “women’s
work” replicating
traditional gender
roles in the home

Gendered
influences on career
aspirations

Gendered careers
guidance

The education

. Visibility Intrinsic motivations
hierarchy

Second chance Family and friend’s Signific‘(‘:m'[ ije Differentiated Risk and (self) Gendered
events “critical

entry influence moments” treatment protection expectations

Recruitment and
retention

Identity dissonance
and masculinity

Gender sensitivity

Role modelling Practice /pedagogy

(Brody, 2014; Brownhill, Owen, 1999; Cartei, Oakhill, Garnham, Bannerjee &

Reby, 2020; Cremers, Krabel & Calmchh 2010; Eidevald, Bergstrom, & Brostrom, 2018; Jones and

Aubrey, 2019; Kedar, Andra & Sullivan, 2021; Ljunnggren, McHale & Sullivan, 2021; Lynch & Feeley,

\ 2009; Nentwich, Poppen, Schalin & Vogt, 201 3; Peeters, Rohrman & Emilsen, 2015; Rohrmann, 2016;
Rohrnman, 2020; Rolfe, 2005; Sahin Sak, Sak, Eidevald & McHale, 2021; Van Laere, Vandenbroeck,
Roets & Peeters, 2014; Vandenbroeck and Peeters, 2008; Warin, 2006; Warin, Wilkinson, Davies,
Greaves & Hibbin 2020; Washington & Yarkony, 2019)




THEORETICAL
PERSPECTIVE
(CONNELL,

2005;20009;
201 4)

Social theory of gender

Embedded in all levels of society

Constructed and reconstructed

Policed through relationships

Public (male) and private (female) spheres

Not fixed but resistant to change

Influences aspirations, expectations and opportunities






THE PERVASIVE POWER OF GENDER ROLES

“like it took me about three weeks to get out from behind the sandpit, cos | was afraid |
was going to sneeze and they were all going to start crying, but then once | settled into
it, and | suppose | was oblivious to what early years was” (Robert)

‘An age and stage thing... | was | was quite young with two quite young children and my
sister had just done a childcare course and she suggested that maybe | do likewise or look
into likewise and that's what | did.” (Mary)



While she was supportive, | think she, it took her a long time to accept that | could do it.” (Geoff)










W,

you know | speak as if, | can see everything, but | can't (laughs) | can't. | just have these vague perceptions.
think that you know the I think gender stuff starts from, dot and it's really deep and it's really subtle...’ (Ed)
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no tradesperson or craftsperson but “can you fix that hinge¢” (Martin)
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back to work early d’you know not using the maternity and, like dad was there’ (Robert)

afloat (Jenny)




would be better paid... incomes need to improve as men usually are the main breadwinner in
households.” (P48).
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CONCLUSIONS

Gendered expectations influence both men and women’s
assumptions, aspirations and practices

These gendered notions permeate all levels of society and
impact on the visibility and value of caring professions and
early childhood

Men who cross into this gendered workforce bring their own
gendered assumptions as well as meeting others’

Men are expected to both reinforce “typical” masculine
behaviours and challenge gender stereotypes
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